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Abstract
This study aims to determine how much influence Early Childhood teachers'
Article Information self-esteem on character, the influence of school culture on the character of
Submitted September 13, 2022 Early Childhood Teachers, and the influence of self-esteem and school culture
Revised October 5, 2022 on the character of Early Childhood Teachers. To obtain the data using a

Accepted December 29, 2022 questionnaire. The type of research is a quantitative explanatory approach. Data
analysis was performed by multiple regression analysis. The results of data
analysis show the Pearson correlation value of self-esteem (X1) with the

Ps(eelm;g:?n' character of early childhood teachers (YY) of 0.576. It shows that the strength of
School Cult;Jre' the relationship between self-esteem (X1) and the character of early childhood
Character ' teachers () is in the moderate category. Furthermore, the Pearson correlation

value of school culture (X2) with the character of early childhood teachers ()
is 0.793. It shows that the strength of the relationship between school culture
(X2) and the character of early childhood teachers () is included in the strong
category. The double correlation of X1 and X2 with Y is significant. It means
there is an effect of self-esteem and school culture on the character of early
childhood teachers. Furthermore, the Pearson correlation value is 0.828. It
shows that the strength of the relationship between self-esteem (X1) and school
culture (X2) with the character of early childhood teachers () is included in
the very strong category. The product-moment correlation between X1 and X2
with Y (Ryx1x2) is 0.828. It means that self-esteem and school culture affect
the personality of Early Childhood Teachers, which is the research's novelty.

INTRODUCTION
The nation's character is the central concern and focuses of Education in Indonesia at

all levels and environments (Nata, 2021; Suryana, 2016; Suryana, 2021). Especially at the level
of education, early childhood is a very strategic age to instill the nation's character (Nata, 2021;
Suryana, 2016; Suryana, 2021). Naturally, the teacher's character becomes very important
(Dhofir, 2018) because it is the primary lying figure of the child's personality as a role model
and teacher (Stiegelbauer, 1992; Sari, 2014; Kandiri & Arfandi, 2021; Ratnawati, 2018;
Sinabariba, 2017).

The character of the teacher is possible and can be formed or trained and cultured
(Fatimaningrum, 2011; Maya, 2017; Ratnawati, 2018). As a figure of giving and source of
affection, security, and a figure or role model for the child, a teacher should have a series of
characteristics such as compassion, understanding, sincerity, empathy, and caring, and always
be cheerful and happy (Damsy & Rivaei, 2014; Wuthnow, 1995; Lickona, 2004). A teacher
should have a responsible character and confidence and be disciplined, innovative, and creative
(Lickona, 2004; Lickona, 2012). Socially a teacher should have a cooperative character,
communicative and flexible, and respect others (Lickona, 2004; Lickona, 2012).

191



Such a character will develop whenever the teacher is in a cultural environment that
supports it. One of them is the school culture (Nasution, 2021; STOLP & SMITH, 1998; Jerald,
2006).School culture is a pattern of basic assumptions, values, beliefs, and habits held together
by all school members (Khusnah, 2020; Nasution, 2021). Good school culture can foster a
climate that encourages all members to learn about good values (Maryamah, 2016). School
culture is realized in the value dimension of the school's vision, mission, objectives, ethos
learning, and integrity of togetherness, mutual respect, solidarity, and discipline (Cahyono,
2020). Similarly, the dimensions of norms include religious, legal, and ethical norms. This view
is in line with the Ministry of National Education stating (Nasional, 2010). "Culture as a whole
system of thinking, values, morals, norms and human beliefs produced by society. The thinking,
values, norms, and beliefs result from human interaction with others and their natural
environment”. School culture can be developed through the development of the school
environment (Nizary & Hamami, 2020; Deal & Peterson, 1990).

A good school culture will effectively produce the best performance of Early Childhood
teachers (Erickson, 1987; Nizary & Hamami, 2020). School culture is expected to improve the
quality of the school, encourage performance in schools, and quality of life that is expected to
have healthy, dynamic or active, positive, and professional characteristics. It is possible to affect
the formation of self-esteem of Early Childhood teachers (Jerald, 2006). A healthy school
culture provides school opportunities, and school residents function optimally, work efficiently
and energetically, are full of vitality, have high morale, and have a favorable view of themselves
(Stolp & Smith, 1998). In other words, a good school culture can develop positive teacher self-
esteem.

Self-esteem is a general assessment of oneself that relates to self-ability and having
something of value in others' perfective (Cast & Burke, 2002; Fitts, 1971). A person's belief in
him will determine his actions and views of the world and others. The background of life, the
experience of success or failure, the judgment of others one receives, the perspective of oneself
and the life experience that one goes through, and the values that become life choices will affect
the building of one's self-esteem.

Self-esteem consists of two components, namely self-efficacy and self-respect
(Erozkan, Dogan, & Adiguzel, 2016; Orth & Robins, 2014). Self-efficacy means believing in
the ability to think, understand, learn, choose and make decisions, a belief in the ability to
understand reality (Pajares, 2006; Frey & Carlock, 1989; Zeigler-Hill, 2013). This feeling gives
birth to a sense of control related to the self as the center of its existence. At the same time, self-
respect means the guarantee of value and the right to live happily by reasonably conveying
thoughts and desires and comfortably meeting needs. This feeling brings about virtuous deeds,
a feeling of comfort coexisting with others in mutually beneficial friendships.

A person who has a high self-concept will develop confidence, a slight feeling of
inferiority and incompetence, the ability to see oneself realistically and a little defensively, such
as embarrassment and withdrawal, and high self-esteem (Branden, 2021; Fitts, 1971; Mbuva,
2016). A person with low or negative self-concept will develop poor social adjustment,
experience erratic feelings and inferiority, use many defense mechanisms, and have low self-
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esteem. Hay, Ashman, & Van Kraayenoord stated that there is an interactive relationship
between self-concept and achievement (Hay, Ashman, & Van Kraayenoord, 1998).

Several studies have studied School Culture and Self-Esteem, but each place has its
characteristics related to this theme. There has never been any research on the influence of
school culture and self-esteem on the character of PAUD teachers in East Kalimantan. Based
on this background, the researchers examined the influence of school culture, self-esteem, and
character of Early Childhood teachers in East Borneo.

METHODS
1. Research Design

This research is quantitative with an explanatory approach, using a questionnaire as an
instrument. In this research, the researchers used a questionnaire because it is easier for
respondents to answer quickly. Data analysis was carried out by multiple regression analysis
and tested for validity and reliability before being used for research. This research takes six
months, in April-June 2022.
2. Participants of the Study

The population in this study is all districts of East Borneo; they are 11 districts. The
samples in this study consisted of 5 districts and used samples randomly. The number of
samples is 30 teachers or respondents from 5 districts located in East Borneo.
3. Data Analysis Techniques

The research data were collected using a questionnaire consisting of variable data on
self-esteem, school culture, and character. Before using the questionnaire, the validity and
reliability were tested.
The variables in the school culture, self-esteem, and character research referred to in this study
will use the theory depicted in the following chart:

xll — -
xz/

X1 : School Culture

X2 : Self-esteem

X3 : Character

Data testing is performed by testing the values r Product Moment.
Product moment correlation between X1 and X2 (Rx1x2) = 0.456

R — Rzyx1 + Rzyxz B ZRyx1Ryx2Rx1x2
YX1X2 1— R2x1x2

_ 10,5762 40,7932 — 2(0,576)(0,793)(0,456) 0828
N 1—0,4562 o

The Test of Significance:
o R%/k B 0,8282/2
hMt= 1-R)/(n—-k—-1) (1-08282)/(30—2—1)

= 29,61
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RESULTS AND DISCUSSION
A. Results
There is a positive influence between School Culture and Self-Esteem on the
Character of PAUD Teachers in East Kalimantan. Research Finding, the results of
calculation of the influence of self-esteem on teachers.
Table 1. The following shows the results of calculating the influence of self-
esteem and character of the teacher

Table 1. The Influence of Self-Esteem (X1) on the Character of Early Childhood
Teachers (Y)

Variable Research Data

X4 49 | 49 | 44 | 43 | 50 | 54 | 46 | 47 | 60 (52 | 45| 41 | 45| 61 | 53 | 60 | 62 | 47 | 41 | 55| 47 | 50 | 56 | 57 | 54 | 36 | 42 | 81

Y 73 |67 |70 (63|72 |77 |75|82|74|74|76|75|63|83|77|91|77 7074|708 |72|73|73|71|75]|76]|097

Significance of Y Regression Line Equation over X1
Coefficients (a)

Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error Beta B Std. Error
1 (Constant) 52,035 6,316 8,239 ,000
self_esteem ,459 123 ,576 3,728 ,001

a Dependent Variable: Teacher_Character

Based on the regression analysis results in the table Coefficients above, the constant /
intercept value is (a) 52,035, and the value of slope / Coefficient regression is (b) 0.459. Thus,
the regression equation can be written as follows:

~

Y =a+ bX =52,035 + 0,459X

ANOVA (b)
Model Sum of Df Mean Square F Sig.
Squares
1 Regression 489,455 1 489,455 13,901 ,001(a)
Residual 985,912 28 35,211
Total 1475,367 29

a Predictors: (Constant), Self-Esteem
b Dependent Variable: Teacher_character
HO: The Coefficient of the Insignificant Regression Equation
H1: The Coefficient of Significant Regression Equation

Based on the Anova table, the F value is 13,901 with a sig value. 0.001. Because of the
sig value. 0.001 less than 0.05, then HO is rejected and receives H1. It can be concluded that the
Coefficient of the Regression Equation is significant.

Linearity Test of Y Regression Line over X1
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ANOVA Table

Sum of
Squares df Mean Square F Sig.
Teacher character = Between (Combined) 1041,200 20 52,060 1,079 477
Self-Esteem Groups Linearity 489,455 1 489,455 10,146 01
Deviation from Linearity 551,745 19 29,039 1602 ,832
Within Groups 434,167 9 48,241
Total 1475,367 29

HO: Linear regression line
H1: Non-linear regression line

Based on the ANOVA table on deviation from linearity, F is 0.602 with a sig value of
0.832, which is more significant than 0.05. Therefore, HO is accepted and rejected H1. It can
be concluded that the line of linear regression.

Correlation significance test
Correlations
Self-Esteem  Teacher_character

Self-Esteem Pearson Correlation 1 ,576(**)
Sig. (2-tailed) ,001
N 30 30
Teacher_character Pearson Correlation ,576(*%) 1
Sig. (2-tailed) ,001
N 30 30

** Correlation is significant at the 0.01 level (2-tailed).

HO: Insignificant correlation
H1: Significant correlation

Based on table correlations, the sig value is 0.001, less than 0.05, then HO is rejected,
and H1 is accepted. It can be concluded that the correlation between X1 and Y is significant. It
means that there is an influence of self-esteem on the character of early childhood teachers.
Furthermore, Pearson's correlation value of self-esteem (X1) with the character of early
childhood teachers (YY) was 0.576. It showed that the strength of the relationship between self-
esteem (X1) and the character of early childhood teachers () is in a fair category.

Model Summary
Model R R Square  Adjusted R Std. Error of the
Square Estimate

1 ,576(a) 332 ,308 5,934
a Predictors: (Constant), self-esteem
Based on the summary, model table R square is 0.332. Thus the coefficient
determination is 0.332 X 100% = 33.2%. It means that 33.2% of the teacher's character (Y) can
be explained by self-esteem (X1), and other factors explain the rest.
The results of the calculation of the influence of school culture on the Character of Early
Childhood Teachers
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The Influence of School Culture (X2) on the Character of Early Childhood Teachers ()

Variable Research Data

X2 66| 67|68 |58 |68 |71 |70|72|73|69(61 68|58|77|75|78|65|66|72|67|72|64|66|57|61|68)|73]|89

Y 73| 67|70\ 63|72 |77 |75|82|74|74(76|75|63(83|77|91|77|70|74|70(85|72|73|73|71|75|76]|97

Significance of Y Regression Line Equation over X2

Coefficients (a)

Mode Unstandardized Standardized t Sig.
| Coefficients Coefficients
B Std. Beta B Std.
Error Error
1 (Constant) 16,061 8,627 1,862 ,073
School_Culture ,863 ,125 ,793 6,889 ,000

a Dependent Variable: Teacher_Character

Based on the regression analysis results in the table, the Coefficients above the constant/
intercept value are (a) 16,061, and the value of slope/ Coefficient regression is (b) 0.863.
Thus, the regression equation can be written as follows:

~

Y =a+ bX =16,061 + 0,863X

ANOVA (b)
Model Sum of Df Mean Square F Sig.
Squares
1 Regression 927,955 1 927,955 47,465 ,000(a)
Residual 547,412 28 19,550
Total 1475,367 29

a Predictors: (Constant), School_Culture
b Dependent Variable: Teacher_Character

HO: The Coefficient of the Insignificant Regression Equation

H1: The Coefficient of Significant Regression Equation

Based on the ANOVA table above, F is 47,465 with a sig value. 0.000. Because of the
sig value. 0.000 less than 0.05, then HO is rejected and receives H1. It can be concluded
that the Coefficient of the Regression Equation is significant.

Regression Line Linearity Test Y over X2

ANOVA Table
Sum of
Squares df Mean Square F Sig.
Teacher_character * Between Groups (Combined) 1227,450 16 76,716 4,023 ,008
Self-Esteem Linearity 927,955 1 927,955 48,659 /000
Deviation from Linearity 299,495 15 19,966 1,047 472
Within Groups 247,917 13 19,071
Total 1475,367 29

HO: Linear Regression Line

H1: Regression Line is not linear
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Based on the table Anova at deviation from linearity, F is 1,047 with a sig value. 0.472.
Due to the sig value. 0.472 is more significant than 0.05, then HO is accepted and rejected H1.
It can be concluded that the line of linear regression.

1) Correlation significance test
Correlations
School_Culture Teacher_Character

School_Culture Pearson Correlation 1 ,193(**)
Sig. (2-tailed) ,000
N 30 30
Teacher_Character Pearson Correlation ,7193(**) 1
Sig. (2-tailed) ,000
N 30 30

** correlation is significant at the 0.01 level (2-tailed).
HO: Non-significant Correlation
H1: Significant Correlation

Based on the correlations table that obtained the sig value. 0.000 less than 0.05, then HO
is rejected, and H1 is accepted. It can be concluded that the Correlation between X2 and Y is
significant, meaning that school culture influences the character of early childhood teachers.
Furthermore, Pearson school culture (X2) correlation with the character of early childhood
teachers () is 0.793. It shows the strength of the relationship between school culture (X2) and
the character of the early childhood teachers () in the strong category.

Model Summary

Mode R R Square  Adjusted R Std. Error of the
I Square Estimate
1 ,793() ,629 ,616 4,422

a Predictors: (Constant), School_Culture
Based on the summary model table, the R square is 0.629. Thus the confession of
determination is 0.629 X 100% = 62.9%. It means that 62.9% of the teacher's character (Y) can
be explained by school culture (X2) and other factors explain the rest.
The Influence of Self-Esteem (X1) and School Culture (X2) simultaneously on the
Character of Early Childhood Teachers (Y)

Variable Research Data

Xo | 49| 49| 44| 43 50| 54| 46 | 47| 60|52 | 45| 41| 45| 61| 53|60 | 62| 47| 41|55 47|50 5657|5436 428138

X, 66| 67|68 |58 (68| 71| 70| 72| 7369|6168 |58| 77| 75|78 |65]|66|72|67|72|64|66]|c57|61|68|73|8g]72

67

Y 73] 67 7006372 77| 758 | 74| 74| 76|75/63 8|77 |91|77|70|74|70|8 72| B3| B|2|5|76) 97|72

80

Significance of regression line equation Y over X1 and X2

Coefficients (a)

Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta B Std. Error
1 (Constant) 14,375 8,106 1,773 ,087
Self_Esteem ,216 ,097 ,270 2,235 ,034
School_Culture 728 132 670 5,534 ,000
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a Dependent Variable: School_Culture

Based on the results of the regression analysis in the Coefficients table above, the
constant/ intercept (a) value is 14,375, the slope/regression coefficient (b1) is 0.216, and the
slope/ regression coefficient (b2) is 0.728. Thus, the regression equation can be written as
follows:

~

? = a+ b, X, + b, X, = 14,375 + 0,216X; + 0,728X>

Interpretation, 1) If self-esteem (X1) and school culture (X2) are close to or equal to 0, then
the preschool teacher character score (Y) = 14,375. With the interpretation that if self-esteem
(X1) and school culture (X2) is low, then the average character of early childhood teachers
(Y) remains at 14,375. It means that the overall character of the early childhood teacher ()
remains not better. 2) If self-esteem (X1) rises by 1 unit while school culture (X2) remains,
then the character of early childhood teachers (Y) rises by 0.216 times. With the
interpretation that each increase in self-esteem (X1) 1 unit will increase the character of early
childhood teachers (Y) by 0.216. 3) If the school culture (X2) rises by 1 unit while self-
esteem (X1) remains, then the character of the early childhood teachers () rises by 0.728
times. With the interpretation that any improvement in school culture (X2) 1 unit will
increase the character of early childhood teachers () by 0.728.

ANOVA (b)
Mode Sum of Df Mean F Sig.
I Squares Square
1 Regression  1013,397 2 506,699 29,614 ,000(a)
Residual 461,969 27 17,110
Total 1475,367 29

a Predictors: (Constant), school_culture, self-esteem
b Dependent Variable: teacher_character

HO: Coefficients Equation Regeresi insignificant
H1: Coefficients Equation Significant regression

Based on the Anova table above, F is obtained at 29,614 with a sig value. 0.000.
Because of the sig value. 0.000 less than 0.05, then HO is rejected and accepts H1. It can be
concluded that the Coefficients Regression Equation is significant.

Linearity Test

Regression Line Y over X1

ANOVA Table
Sum of df Mean F Sig.
Squares Square
teacher_character * Between (Combined) 1041,200 20 52,060 1,079 A77
self_esteem Groups
Linearity 489,455 1 489,455 10,146 ,011
Deviation from 551,745 19 29,039 ,602 832
Linearity
Within Groups 434,167 9 48,241
Total 1475,367 29

HO: Linear Regression Line
H1: Regression Line is not linear
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Based on the Anova table, on deviation from linearity F is 0.602 with sig value. 0.832.
Because of sig value. 0.832 is more significant than 0.05, then HO is accepted and rejects H1.
It can be concluded that the regression line is linear.

Regression Line Y over X2

ANOVA Table
Sum of
Squares Df Mean Square F Sig.
Teacher_character * Between (Combined)
School_culture Groups 1227,450 16 76,716 4,023 ,008
Linearity 927,955 1 927,955 48,659 ,000
Deviation from Linearity 299,495 15 19,966 1,047 472
Within Groups 247 917 13 19,071
Total 1475367 29

Ho: Linear Regression Line
Hi: Regression Line is not linear

Based on the Anova table on deviation from linearity, obtained F of 1,047 with sig value.
0.472. Because of sig value. 0.472 is more significant than 0.05, then HO is accepted and rejects
H1. It can be concluded that the regression line is linear.

Partial and multiple correlation significance tests. Partial correlation of self-esteem (X1)
with teacher character () with school culture control (X2)

Correlations

Control Variables self-esteem  teacher_character
school_culture self-esteem Correlation 1,000 ,395
Significance (2-tailed) : ,034
Df 0 27
teacher_character Correlation ,395 1,000

Significance (2-tailed) ,034 .
Df 27 0

HO: Partial correlation (X1) with controlled Y (X2) is not significant
H1: Partial correlation (X1) with Y controlled (X2) is significant

Based on the correlations table, if the sig value is 0.034 less than 0.05, then HO is
rejected, and H1 is accepted. It can be concluded that the partial correlation (X1) with Y
controlled (X2) is significant, which means that there is an influence on the character of the
early childhood teachers controlled by school culture. Furthermore, the value of partial
correlation (X1) with Y is controlled (X2) by 0.395. It shows the strength of the relationship
between self-esteem and the character of early childhood teachers controlled by school
culture in the weak category.

Partial correlation of school culture (X2) with teacher character () with self-esteem

control (X1)

Correlations

Control Variables Teacher_character ~ Budaya_Sekolah
self-esteem Teacher_character Correlation 1,000 729
Significance (2-tailed) . ,000

Df 0 27

school_culture Correlation 729 1,000

Significance (2-tailed) ,000 .

Df 27 0

HO: Partial correlation (X2) with controlled Y (X1) does not significant
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H1: Partial correlation (X2) with Y controlled (X1) is significant

Based on the correlations table, the sig value is 0.000 less than 0.05, then HO is rejected,
and H1 is accepted. It can be concluded that the partial correlation (X2) with Y controlled
(X1) is significant, which means that school culture influences the character of early
childhood teachers controlled by self-esteem. Furthermore, the value of partial correlation
(X2) with Y is controlled (X1) at 0.729. It shows the strength of the relationship between
school culture and the character of early childhood teachers controlled by self-esteem in

strong categories.
Model Summary

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 ,829(a) ,687 ,664 4,136

a Predictors: (Constant), school_culture, self-esteem

Based on the summary model table, the R square is 0.687. Thus the confession
determination is 0.687 X 100% = 68.7%. It means that 68.7% of the teacher's character (Y) can
be explained by self-esteem (X1) and school culture (X2), and other factors explain the rest.

Double correlation of self-esteem (X1) and school culture (X2) toward teacher
character (Y)

From the calculations above obtained:

Product moment correlation between Xiand X together with Y (Ryxix2)

Product moment correlation between X; and Y (Ryx1) = 0.576

Product moment correlation between Xz and Y (Ryx2) = 0.793

Product moment correlation between X; and Xz (Rx1x2) = 0.456

2 2 _
R _ \/R YX1 +R YX3 2Ryx1Ryx2Rx1x2
VX1X2 —

1—R?%, 4,

= 0,828

_ 10,5762 40,7932 — 2(0,576)(0,793)(0,456)
N 1—0,4562

Significance test:

Fo. = R?/k _ 0,828%/2
hit = (1-R2)/(n-k-1) ~ (1-0,8282)/(30-2—1)

= 29,61

Obtained Fnit = 29.61 and Franie = 3.35 (with an error rate of 5% and numerator
dk 2 and dk denominator 27). Because Fhitung Was more than Franie then, HO was rejected.
It can be concluded that the double correlation of X1 and X2 with Y is significant; it
means that there is an influence of self-esteem and school culture on the character of
early childhood teachers. Pearson's correlation value is 0.828. It shows the strength of
the relationship between self-esteem (X1) and school culture (X2), together with the
character of the early childhood teachers (Y) is included in the very strong category.

The product-moment correlation between X1 and X2 and Y (Ryx1x2) is 0.828.
Thus the coefficient of determination is 0.8282 X 100% = 68.6%. It means that 68.6%
of the teacher's character (Y) can be explained by school self-esteem (X1) and other
factors explain school culture (X2) and the rest.

B. Discussion
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This finding follows Branden's that self-esteem means a guarantee of values and
the right to live happily by naturally conveying thoughts and desires and comfortably
fulfilling needs. This feeling gives rise to virtuous deeds and comfort in living with
others in mutually beneficial friendships. In other words, self-esteem allows a person to
face life's challenges and get the value of happiness (Branden, 2021). According to
Thomas Lickona, character educators are like parents, mentors, and role models for their
students(Lickona, 2012). The discussion of self-esteem or self-esteem is often
associated with self-concept, a self that is seen, felt, and experienced by a person(Fitts,
1971).The calculation of the variable the influence of self-esteem and character showed
that if self-esteem (X1) and school culture (X2) were close to or equal to 0, then the
teacher's character of early childhood teachers score (Y) = 14,375. With the
interpretation that if self-esteem (X1) and school culture (X2) is low, then the average
character of early childhood teachers (Y) remains at 14,375. It means that the overall
character of the early childhood teacher (YY) remains not better. If self-esteem (X1) rises
by 1 unit while school culture (X2) remains, then the character of early childhood
teachers () rises by 0.216 times. With the interpretation that each increase in self-
esteem (X1) 1 unit will increase the character of the early childhood teachers (Y) by
0.216. If the school culture (X2) rises by 1 unit while self-esteem (X1) remains, then
the character of the early childhood teachers (Y) rises by 0.728 times. With the
interpretation that any improvement in school culture (X2) 1 unit will have an impact
on increasing the character of early childhood teachers () by 0.728. Moreover, the
following research conducted by (Deal & Peterson, 2016) found that Culture school is
a set of values that underlies behavior.

The calculation obtained Fhit = 29.61 and Ftanie = 3.35 (with an error rate of 5%
and dk numerator 2 and dk denominator 27). Because Fcount was more than Fiapie then
HO was rejected. It can be concluded that the double correlation of X1 and X2 with Y
is significant, meaning that self-esteem and school culture influence the character of
early childhood teachers. Pearson's correlation value is 0.828. It shows the strength of
the relationship between self-esteem (X1) and school culture (X2), together with the
character of early childhood teachers (), belonging to a very strong category.

The product-moment correlation between X1 and X2 and Y (Ryx1x2) is 0.828.
Thus the coefficient of determination is 0.8282 X 100% = 68.6%. It means that 68.6%
of the teacher's character (Y) can be explained by school self-esteem (X1) and school
culture (X2), and other factors explain the rest.

Wahyuni Eka Pratiwi (Pratiwi, 2014) also conducted the prior research. The
results of her research study indicate a positive fact between Javanese Culture and self-
esteem towards assertiveness in adolescents of class X students at SMA Negeri 3
Ponorogo.

CONCLUSIONS

Based on the research results, the conclusions in this study are that there was an

influence of School Culture and Self-Esteem on the character of early childhood teachers in
East Kalimantan. Self-esteem and school culture influence the character of early childhood
teachers. From the results of research that researchers have obtained, there are some suggestions
that researchers can give that the school should be able to create a positive school culture that
will affect the character of early childhood teachers. To have a positive character, early
childhood teachers should constantly develop self-esteem through knowledge, imagination, and
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positive behavior. Furthermore, the need for research development is to create a training model
for developing the self-esteem of early childhood teachers.
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