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Abstract: Creativity in learning is a character that is the power of individuals to be able to complete their 

competence in learning. In learning, creativity makes students sensitive or aware of problems, shortages, 

understanding in knowledge, by gathering existing information, limiting information, or connecting (looking 

for) nothing, finding answers, making hypotheses, changing, and testing them.  It is accepted and finally 

communicates the results. The purpose of this study is to get a complete picture of the learning process and 

group guidance using Gestalt in developing learning creativity. The research method uses literature studies. In 

operational terms, creativity in learning requires students to be able to reflect the abilities that are responsible for 

the burden, burden, and the learning process. The understanding resulting from the reflection process becomes a 

reference in the formulation of the problem. The results of the literature study show that group guidance with 

Gestalt theory can help students develop their creativity in learning. Give advice about assistance when 

interacting and interpersonal problems, as well as creativity assistance, implemented to support/bring up 

productive solutions in efforts to improve Gestalt. Gestalt-based group tutoring to develop learning creativity 

gathers students to find opinions about the challenges of learning, to finally find the discovery of actions that are 

appropriate for yourself. Group techniques that can be used are lap exercises, fantasy exercises, and homework. 

Keywords: Creativity; Gestalt; Group Guidance 

 
  

 

Introduction 

Creativity is one of the supporting fields in learning Creativity has become a part of 

4C, namely 21st-century student competencies. The results of Jules & Sundberg's research 

(2018) which showcases international research, creativity that is in accordance with the five 

competitions needed by students. In this research also needs to learn in the school that is 

needed and creativity in every field of studio study, or in school activities.  

Students who have creativity support strengths in everyday life. Creativity makes 

humans to give, content, style, and nuances in their lives (Supriadi, 2001). In line with this, 

Nurfaizal (2016) in his research found that creative individuals will have courage, self-

efficacy (beliefs), hopes (hopes), and optimism to make changes in every conversation they 

face. Therefore, students will not easily get bored and bored. 

Learning is essentially a holistic adaptation process (complete). Learning is not only 

the result of awareness, but involves the integrative process of various functions of the self, 

such as thinking, pleasing, understood, and behaving. Success in the learning process 

involves various functions in every aspect needed by individuals, both physical and 

psychological. Creativity in learning is needed to optimize the function of various aspects of 

the individual self.  

Nasution (2016) states creativity as a collected mental process, process, new 

production method that is effective imaginative, aesthetic, flexible, integration, succession, 

discontinuation, and efficient variation in various fields for problem-solving. Based on this 

opinion, group guidance can be an alternative to developing creativity. The results of 

Jawandi, Sugiharto, & Tadjri (2016) research show that in the implementation of group 

counseling, students will be asked questions that can help smooth discussion, improvisation 

will train the ability to think flexibly and accordingly, which is related to new things will be 

fostered by considerations or desires that want to displayed from personal experience. 
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Guidance groups that discuss individual assistance, or also called holistic (Kolb & 

Kolb, 2009). The Gestalt Model is an adaptation model, which starts from scientific activities 

towards problem-solving, decision making, and creativity. Group approval can be adapted 

into psychoeducational guidance arrangements.  

Therefore, an article entitled Gestalt-based group guidance was arranged for the 

development of student creativity in learning. Development of creativity in learning through 

groups consisting of psychoeducational processes that integrate all individual functions in the 

creative 

 

Methods 

The study was conducted using the literature study method. Sources of research data 

obtained through research on scientific articles in journals, textbooks, and survey results that 

focus on developing creativity and applying Gestalt theory. 

 

Results and Discussion 

Creativity as an Individual Psychological Power 

Creativity is obtained from the word create which is to make, produce, or make. 

Fakhriyani (2016) suggests creativity as the ability to make new combinations, based on data, 

information, or elements that already exist or are previously known, namely all the 

experience and knowledge one has gained about how to improve it in the school, family, or 

environment. the community. Marliani (2015) Thus, creativity is also referred to as the ability 

to improve and develop understanding to solve problems.  

Creativity is often associated with words such as new, unusual, ideas, extraordinary, 

challenging, unique, interesting, strange, open, running away, or something very different. 

The terms of the term refer to individual strengths, both within and outside the Environment. 

In everyday life, creative people are people who can show the difference, because people who 

think differently from other people. 

Guilford advocates creativity is a way of thinking divergent ways of converging 

(Irawan, 2018). Divergent creative thinking, creative thinking heuristic, and lateral thinking. 

Creativity is the tendency to come up with new and original creative ideas and behavior. 

Interesting ideas and behaviors are not only different, the most important of which are able to 

inspire and provide benefits for life. This makes creativity an individual's strength. Creative 

ideas produced by individuals are basically problem-solving, with the process of being 

understood and interpreted in the world (environment).  

Creativity is not only the ability to determine self-critical, but also the ability to make 

something new in this case, the relationship with the environment, both in terms of material, 

social and psychological. In line with the opinion of Woolfook (Mardhiyana & Sejati, 2016) 

which explains creativity as the ability of individuals to produce something (result) that is 

new or original or solving a problem. 

Creativity becomes urgent for individuals because it is not only the process of 

generating new ideas, it requires an adaptation process. Peterson & Seligman (2004) 

explained adaptive as an important component in creativity, in addition to originality. To be 

adaptive the originality of an individual must make a positive contribution to the life carried 

out or the lives of others. Creative living means learning to use one's own abilities optimally, 

developing their talents, finding motivation and learning new activities, and developing 

sensitivity to environmental problems and welfare issues (Munandar, 2009). 

Individuals who have creativity are expected to have the power to make constructive 

changes to improve and improve their lives. Creativity encourages individuals to think about 

things in new and unusual ways and produce unique solutions to problems, and discover or 

create new things, new ways, new models that are useful to help and for the community. 
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Creativity in Learning 

Tornace and Myres assess that the characteristics of creativity in learning are: 

sensitive or aware of problems, shortcomings, insights in knowledge, nothing that does not 

exist, disharmony and so on (Setyaningrum, 2015). Gathering existing information, limiting 

difficulties, or showing (connecting) nothing that does not exist, looking for answers, making 

hypotheses, changing and testing it, completing and finally communicating the results ". 

Creativity in learning requires students to be able to reflect the abilities supported by 

the burden, and the learning process. The understanding resulting from the reflection process 

becomes a reference in the formulation of the problem.  

Creative process of learning. Want incompetence, incompleteness, involving, 

difficulty, disharmony, irregularity in a learning process. The simplicity of structure or 

diagnosing a problem by synthesizing information that is already owned, making 

combinations and diverging by creating new alternatives, discussing new updates, and so on. 

Considering, agreeing, deciding, and discussing recently, putting aside, solving what is not 

successful, wrong and not good, choosing the most interesting and pleasing solution, 

aesthetically, conforming the results to others (Semiawan, 2009). 

Thus in creative learning, it must involve the components of the most pleasant and 

most unpleasant learning experiences and then discovering facts in the creative learning 

process is very possible among the experiences of learning that are very pleasant, experiences 

that are very useful for us and are very useful for us. So learning creativity can be interpreted 

as the ability of students to create new things in learning both consisting of the ability to 

develop the abilities obtained from the teacher in the teaching and learning process that 

contains knowledge that can make new combinations in learning 

 

Application of Gestalt Theory to Group Guidance  

The application of gestalt theory to group counseling activities is a psycho-

educational activity in organizing groups based on Gestalt agreement. Group guidance 

activities take into consideration the principles and therapeutic relationships of the Gestalt 

theory. 

In basic gestational theories, the process of developing perception is the most 

important point. The characteristic of gestalt psychology developed by Koffka is seeing how 

someone perceives someone will determine everyone in making certain ideas and solutions. 

Perception is the process of someone who is received, approved, and given information that 

comes from their sensory organs. The results of Necka's research show Perception influences 

every action related to the way people find out how to find out what happened. If their 

perceptions are different from others, their thoughts will lead to creative ideas (Nęcka, 2017). 

Gleadding & Samuel (2012) suggests four basic principles in the application of 

Gestalt theory, namely: 

1. Overall principle (integration), individuals will do unfinished work about 

transition and implementation. Individuals are depleted of incompleteness, 

division in order to be received whole again, 

2. Awareness Principle: people are free to choose only if they are self-aware. The 

concept of awareness of all the difficulties, thoughts, behavior experienced, 

3. The principle of figure/background, consists of very important experiences, 

for example, the decisions of people who really hate him, while the 

background consists of unpleasant experiences that occur when he is. 

4. The principle of polarity, if the counselee addresses his needs, they must first 

determine their perceptual experience in the opposite form, for example, 

active/passive, good/bad. This counselee's thinking is to explain the side of 
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polarity or conflict and subsequently integrate this experience holistically. The 

counselee's failure to deal with internal conflict with others is caused by being 

unrelated to the opposite side of the effect.  

The calculation process based on the assumptions of groups is a multidimensional 

system, which works at several levels at once. Group with individuals who form a unity that 

is interrelated and has a function, so it is called holistic. It is impossible to discuss counselee 

in groups outside of group interaction.  

The counselor represents the center of the Gestalt group, which is the person who 

determines what will happen, with whom, and when certain interactions will occur. One of 

the counselors' work in this Gestalt group is the counselee's help localizing suggestions and 

ways of working through them will increase awareness and growth will be obtained  (Corey, 

2011). The counselor's role is as a balance between support and challenge.   

Zinker sees the role of the counselor in this process as an artist. The role needed by 

the counselor to create an atmosphere that promotes growth in the group and the creativity of 

the group itself. Separately the counselor can be divided into roles as (a) expert-helper, (b) 

communication expert, (c) frustrated, (d) creator, and (e) teacher who can be used when 

needed to students (Ashbolt, 2018). 

The desired outcome of the Gestalt group process is that students will be more aware 

of themselves here and now so that they can overcome the problem of neurosis. Students can 

minimize, and become more capable. In addition, they support the use of other ways to 

support, not someone who is very cognitive. This is evidenced by the Mayangsari research  

which uses gestational theory with paradoxical techniques to increase student confidence, 

increasing students increasing challenges to get acceleration that makes the comfort zone, so 

that it can be used outside the box (another term for creative) (Mayangsari, 2019).  

  

Creativity at Gestalt Group Meetings and Techniques 

Gestalt theory enjoys the development of awareness as well as the creative process 

which are important processes for human health. Amendt - Lylon (Lisa Hirsh & CAS, 2014) 

supports the compilation of someone working through conflict and interpersonal problems, as 

well as supporting creativity that can be implemented to support/bring up productive 

solutions in supporting Gestalt therapy. In the Gestalt concept, the process of forming 

creativity is determined by the ability of individual eyes to pay attention to the holistic 

environment (Rumli, 2018). 

Gestalt based guidance activities can be a creative process. Zinker (Ashbolt, 2018) 

summarizes the position with the basic principles of Gestalt therapy as "a way to be creative", 

and he shows that counselors can experiment, be creative, and with regard to design to 

determine areas that are difficult to question. The process of therapy and creativity at the time 

of Gestalt is related to the level of transformation, metamorphosis, and change. 

The aim of the Gestalt technique is to concretize and symbolize one's inner life, 

expressing aspects with wide variations through the media (Ashbolt, 2018). The therapeutic 

process is like making art. The creative process in the Gestalt engineering group is to treat 

people before them comprehensively, providing an environment, atmosphere (atmosphere) so 

that one's integrity can be better understood. 

To bring out creativity through Gestalt-based guidance, a counselor must be able to 

create creative stimulation. The counselee's creativity will be formed from how to respond to 

the stimuli provided by the counselor so that mutual relations emerge that are mutually aware 

and well-integrated as a creative perceptual process. 

Variety of Techniques in Gestalt Group Guidance 
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Group counseling with Gestalt focuses on experiences here and now. "What" and 

"how", not "Why". Group guidance is an attempt to resolve the counselee on the agreed-upon 

situation and the skills needed to solve the problem.  

The counselor asked Gestalt to ask his advisers to work with specific problems to help 

raise greater awareness. Conversations between counselor and counselee with other group 

members serve as background. The focus that has been ignored is the focus and responsibility 

of the individual. Third, the emphasis is on the cognitive transition process (Zinker, 2009). 

Gestalt group guidance uses experiments and exercises, which are development-

oriented and therapeutic. These experiments and exercises develop five main themes, namely: 

(a) the enactment (acting clearly), (b) direct practice, (c) fantasy, (d) dreams, and (e) 

homework (Polster & Polster, 2013).  

 

Implementation of Gestalt Group Guidance to Develop Creativity in Learning 

Creativity in learning that is challenging for those who know, and who overcomes 

difficulties in learning, and enhances those for achievement, through appropriate means.  

The survey conducted by Ofsted (Office for Standards in Education, Child Services 

and Skills) in 2010, revealed the actions of educators who encouraged increased student 

creativity in learning among the following.  

 

1. Encourage students to accept safely bringing up their opinions and ideas about the 

learning process, 

2. Facilitating to bring up ideas/designs that are different from the effective learning 

process 

3. Making connections between aspects, problems, and learning abilities, so as to be able 

to experiment with complex problem-solving. 

4. Review their constructive learning with their peers, so that they accept each other's 

ideas. 

The key to generating creativity in learning is the freedom to find and explore ideas 

about compelling learning. Students are guided to find out about learning or learning 

problems until they are able to find a plan that feels appropriate for him.  

The results of the study that discusses three techniques that can be done in the 

implementation of gestalt group guidance to develop student learning creativity. 

1. The engineering round is a technique at Gestalt to openly discuss and discuss each 

other's problems. In this exercise, students can say to all group members, "When 

studying ... I can / think ............................ ... ............ because ... ... when I try to ... ... 

what happens is ... "this example makes students become aware of the conversation 

being carried out by each group member, in learning. In addition, students are entitled 

to the opportunity to be invited. 

2. Fantasy exercises help students become more aware of their feelings, hopes, doubts 

and difficulties. Fantasy is one of the techniques and processes in the Gestalt group. 

Students choose to think about when learning, then they express their views of the 

fantasy they do.  

3. Completing homework is a form of framing. Students practice ideas they should try in 

groups, for example asking for help trying communication with the teacher.   

The group guidance process to find out how to stimulate students to find diverse ideas 

from experiences exploring various feelings and understanding will help learning. The ideas 

obtained are tested, so it becomes creativity in solving various difficulties in learning. 
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Strength and Limitations Analysis of the Gestalt Technique 

There are several advantages that can be stated from this Gestalt group, namely: this 

group focuses group work on the target and is more integrative. Specifically, this group is 

appropriate for counselors who choose to ask for a humanistic existential in helping others. 

This advice makes the counselee will help each other so that it is more useful and not lonely. 

To help the groups involved, there are many training institutes that can be used by 

professionals who want to ask for this assistance, so that through various exercises and 

experiments the groups increase continuously and actively. 

In addition to the benefits above, there are also restrictions that can be stated as 

follows. 

a. Assessing Gestalt has a desire to avoid the cognitive side of human nature. 

Counselors sometimes set dead ends and are unable to make counsel.  

b. Technique and attention to approvals is currently lacking. This condition is 

suggested by the lack of or found relevant research with this Gestalt group. 

 

Conclusions and Suggestions  

Creativity encourages individuals to think about things in new and unusual ways and 

produce unique solutions to problems, and discover or create new things, new ways, new 

models that are useful to help and for the community. Creativity in learning helps students to 

find solutions to problems and study learning that they face. The calculation process based on 

the assumptions of groups is a multidimensional system, which works at several levels at 

once. Group with individuals who form a unity that is interrelated and has a function, so it is 

called holistic. Group guidance process. Demands for students. For this group, participants 

can learn about how to get help. Group techniques that can be used are lap exercises, fantasy 

exercises, and homework. 

To apply guidance based on Gestalt theory BK teachers must provide the following 

experience (1) Encouraging students to get safe raising their opinions and ideas about the 

learning process, (2) Facilitating to come up with ideas / planning that are appropriate to the 

needs of effective learning processes (3 ) Making connections between aspects, problems and 

learning abilities, so as to be able to experiment with practical problem solving. (4) 

Reviewing their constructive learning with their peers, so that they accept each other's ideas. 
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