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Abstract 

Pre-service teachers must teach online due to the COVID-19 pandemic in 2020. As a result, 
they lacked competence, particularly in face-to-face teaching. This study aimed to discover 

the challenges and opportunities pre-service teachers face when the rules for online 

learning are enforced. This research was based on the qualitative method. Online 

interviews and focus group discussions with respondents were used to collect data. The 
respondents to this study were five students in the fifth semester of 2020 in Indonesia. The 

data analysis technique used Five Phases of Analysis. The results showed that the main 

obstacle experienced by pre-service teachers on campus was that they could not experience 
the face-to-face teaching process because of the COVID-19 pandemic. As a result, they 

were practicing online teaching. They said they were worried that when they became 

teachers, they would have to teach face-to-face even though they did not have enough 
experience doing so. However, this form of online teaching practice provides a better 

opportunity for pre-service teachers because they are better prepared for future forms of 

education where education will be integrated with technology. Pre-service teachers' 

experiences with online instruction during the COVID-19 showed challenges and 
possibilities dealt with by pre-service teachers where they can take advantage of several 

advantages or opportunities made available by the pandemic to help them develop into 

competent ICT educators. They will also have a leg up when the educational system shifts 
to a hybrid or fully online format in the future. 

 

Keywords: Pre-service Teachers, Challenge, Opportunity, Teaching during Pandemic, 

Covid-19 
 

Abstrak 

Setiap calon guru harus mengajar secara daring karena pandemik COVID-19 pada tahun 
2020. Akibatnya, mereka kurang memiliki kompetensi, terutama dalam pengajaran tatap 

muka. Penelitian ini bertujuan untuk menemukan tantangan dan peluang yang dihadapi 

calon guru ketika aturan pembelajaran daring diberlakukan. Penelitian ini didasarkan pada 
metode kualitatif. Wawancara online dan diskusi kelompok terfokus dengan responden 

digunakan untuk mengumpulkan data. Responden penelitian ini adalah lima mahasiswa 

semester lima tahun 2020 di Indonesia. Teknik analisis data menggunakan lima fase 

analisis. Hasil penelitian menunjukkan bahwa kendala utama yang dialami calon guru di 
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kampus adalah tidak bisa melaksanakan proses pengajaran tatap muka karena pandemi 
COVID-19. Hasilnya, mereka mempraktikkan model pengajaran online. Mereka 

mengatakan bahwa mereka khawatir ketika mereka menjadi guru, mereka harus mengajar 

secara tatap muka meskipun mereka tidak memiliki cukup pengalaman untuk 

melakukannya. Namun, mereka percaya bentuk praktik mengajar online ini memberikan 
kesempatan yang lebih baik bagi calon guru karena mereka lebih siap untuk bentuk 

pendidikan masa depan di mana pendidikan akan terintegrasi dengan teknologi. 

Pengalaman calon guru dengan pengajaran online selama COVID-19 memberikan 
tantangan dan kemungkinan kepada calon guru dimana mereka dapat memanfaatkan 

beberapa keuntungan atau peluang yang disediakan oleh pandemi untuk membantu mereka 

berkembang menjadi pendidik TIK yang kompeten. Mereka juga akan mendapat dukungan 
ketika sistem pendidikan beralih ke format hybrid atau sepenuhnya online di masa 

mendatang. 

 

Kata Kunci: Calon Guru, Tantangan, Peluang, Mengajar di Masa Pandemi, Covid-19 

 

 

  



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

143 
 

INTRODUCTION 

Pre-service teachers will be exposed to professionally and pedagogically 

relevant topics to create practical learning tools. They are supposed to be proficient 

in four areas of teacher competency: pedagogy, personality, social, and professional 

development (Pernantah et al., 2022; Torres-Cladera et al., 2021). In addition, they 

will also carry out a field experience program where these pre-service teachers will 

get hands-on teaching experience in the classroom. Pre-service teachers will be 

asked to apply their knowledge in learning practice. With trial and error procedures 

during the practice process, they will find their style and what they will need when 

they go directly to the field, teaching students at the school where they will serve 

later. 

However, the Indonesian government released Circular Letter Number 4 of 

2020, which is still in effect today, on April 4, 2020, addressing the implementation 

of education in the nation, which is still in effect today (Disas, 2017). The traditional 

learning technique has been transformed into an online remote learning system to 

limit the danger of spreading coronavirus among students (Montessori, 1976). 

Several procedures are in place to aid the learning process throughout this 

pandemic (Hasanah & Fadilah, 2021). To begin, the learning process will be 

conducted entirely online from the comfort of one's home. This offers students a 

meaningful learning experience even if they cannot meet face to face. Students will 

only be required to fulfill some curricular requirements to advance in grade or 

graduate. Furthermore, learning from home may be focused on life skills education 

in its application, such as teaching how to socialize in a pandemic scenario (Herlina 

et al., 2021; Saputra et al., 2021). 

In addition, the teacher needs to find a niche among the students by catering 

to their requirements and interests (Asgari et al., 2019). Additionally, schools and 

teachers are responsible for considering the children's access to learning facilities 

at home (Lase et al., 2022). Last but not least, the teacher is responsible for giving 

constructive and pertinent comments to the student on the home learning outcomes 
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without assigning any numeric scores (Ali Al-Hattami, 2019). This was the 

situation that education was in during the outbreak in Indonesia. 

During this pandemic, changes in the education system significantly 

impacted pre-service teachers in Indonesia (Maryatin et al., 2020; Wajdi et al., 

2020). These pre-service teachers will unavoidably teach online at the schools 

where they have been allocated to get teaching experience. They will be asked to 

make a distance learning model different from a face-to-face one (Arwin et al., 

2022). They will inevitably teach through virtual media, not in direct classes as in 

general before the pandemic (Nengsih et al., 2022). Thus, the experience they get 

during the education process to become a teacher is only the experience of teaching 

online. This raises the issue of whether a teacher who learns to teach online will 

effectively teach face-to-face in a classroom environment (Handrianto et al., 2019). 

The current conditions make these pre-service teachers lack experience 

teaching face-to-face classes (Palunga & Marzuki, 2017). They only get an 

overview of teaching online. Based on this, it can be assumed that they will have 

difficulty when asked to teach face-to-face because they do not have sufficient 

experience as long as they participate in the learning process to become teachers 

either during lectures or also during their education period as teachers (Dobber et 

al., 2017). 

Based on the discussion above, we want to investigate how these pre-service 

teachers view the educational process during the pandemic. We also want to 

elaborate more on their views in the future. What if they were asked to teach in 

schools face-to-face? Therefore, this article will provide an overview of the 

optimism of pre-service teachers who go through the educational process to become 

teachers during the pandemic. This article is expected to provide an overview of 

their readiness to become professional teachers in the future, even though the 

learning process is different from the learning process before the pandemic. 

 

 

 



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

145 
 

METHOD 

The case study research used in this study was a qualitative method using a 

qualitative approach (Yin, 2009). This investigation was carried out in June 2020. 

The participants in this research were pre-service teachers from a university in 

Indonesia, with five English Pre-Service Teachers participating. This study's data 

collection methods included online semi-structured interviews and Focus Group 

Discussions (FGD). The interview was used to investigate the participants' 

perspectives on the topic. FGD was hired in this study to corroborate and discuss 

the results in greater detail. Regarding responses to open-ended questions, the 

interview analysis followed the Five-Phased Cycle (Yin, 2009). The method of 

analyzing qualitative data is divided into various stages, which are as follows: (1) 

compiling, (2) disassembling, (3) reassembling, (4) interpreting, and (5) 

concluding. 

 

Figure 1 

Five Phases of Analysis and their interactions 

(source: adopted from Yin, 2009) 
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The first process shown in Figure 1 was a compilation. We organized the 

interview notes. According to Yin (2009), the Compiling step involves organizing 

the data. Additionally, since the respondents spoke Banjarese, the interview 

findings would be verbatim translated. The second stage included disassembly. 

Following the compilation step, we assigned labels or codes to the data. Following 

that came the reassembling step. After labeling or categorizing the data, we merged 

the labels or codes to produce distinct themes. Following that, we sought common 

themes among all the labels or codes during the interpretation phase to ascertain the 

participants' perspectives on online teaching. Finally, in the final step, we concluded 

from the qualitative data as a whole. This five-phase cycle was employed to increase 

the trustworthiness of the study results. 

 

RESULT AND DISCUSSION 

This study aims to discover the challenges and opportunities pre-service 

teachers face on campus when they have to practice teaching when online learning 

rules are required to prevent the spread of COVID-19. Based on the interviews with 

five pre-service teachers, it is known that they teach online using several 

applications. They use Zoom, Google Classroom, WhatsApp, and YouTube 

(Hizriani et al., 2022; Sela et al., 2022). The instructor asks students to examine the 

learning material through the YouTube application. After the teacher has finished 

the viewing process, the instructor gives students questions who are responsible for 

filling out the answers. Upon completion of the questions, students should provide 

the answers made to their instructor for them to be evaluated by the instructor. The 

teacher sends the students' questions or assignments, whether in text or video form, 

using the WhatsApp application. WhatsApp is a free application available on 

smartphones and tablets. The teacher is teaching; then, students send their answers 

to be assessed by the teacher. They use a combination of several applications to 

help the students they teach have a practical and enjoyable learning experience 

(Putz et al., 2020). 
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One of them said, "I used WhatsApp apps to send the materials, and I use 

zoom apps to explain it to my students" The respondents can combine some apps in 

the class. It indicates that they are knowledgeable and skilled in using information, 

communication, and technological resources (ICT). According to the results, it may 

be assumed that the respondents have sufficient knowledge and abilities in online 

training (Khoiri et al., 2021; Latchem, 2018). 

However, their opinions were also obtained regarding online learning in the 

interviews. It aims to find out whether they are comfortable with the online teaching 

practice process. One respondent stated that online learning could also avoid the 

disease outbreak. They also remembered to add personal reasons why they still 

enjoy the online teaching practice process. One respondent said they spend more 

time with their families by teaching regularly. This will benefit the development of 

their relationships with their parents and siblings (Drane et al., 2020). 

In addition, because the lecturers have to teach online, they also have to be 

more creative in their teaching, so they also have to make teaching materials. For 

them, this is a positive thing. One respondent said that when he made a video, he 

could use it later to teach online or in person (Mohammed et al., 2020). Videos can 

be shared for the next class, requiring the same material. Therefore, they like it so 

that later, when they become teachers, they can use the media they have prepared 

since the teaching practice process. Aside from that, the conversation will be 

separated into two sections. The first part talks about the problems pre-service 

teachers face, and the second part talks about what they can do when teaching 

online. 

 

Online teaching in Indonesia during the pandemic Covid-19 

This pandemic has resulted in learning being carried out online to prevent 

or reduce the possibility of transmission. Online learning is one of the learning 

methods carried out through the internet (Saputra et al., 2022; Singh & Thurman, 

2019). Online learning was developed to expand educational services' reach and 

increase educational services' availability (Chen et al., 2020). Even though online 
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learning is not the same as learning in a classroom, it is a way to stop the spread of 

the current epidemic (Batubara, 2021). It is hoped that all parties will work together, 

especially teachers, as the frontline of education. Students are expected to keep 

learning things that will help them in their lives and keep being able to compete 

with other students around the world. 

There have been COVID- 19 outbreaks in the past, but this one may be 

different since teachers generally educate in a face-to-face classroom, which is not 

the case here (Lessy et al., 2021; Prasetia et al., 2021). Teachers now have the option 

of delivering their lessons online or from a remote location. On each given school 

day, the instructor communicates directly with the students in their class, explains 

the curriculum in depth from beginning to end, and has the opportunity to personally 

assess the student's understanding of the material being presented. While the 

instructor may encourage students to ask questions if they need help understanding 

something, when students are engaged in online learning, the instructor may have 

trouble monitoring student learning progress since the instructor is not there. 

Furthermore, since the content is presented via video, photos, or written summaries 

rather than direct instruction, students will have difficulty comprehending it, 

creating a second barrier. 

 

Face-to-Face Teaching  

Indonesian education refers to all forms of organized and unstructured 

learning in Indonesia. A structured educational system in Indonesia is overseen by 

the Ministry of Education and Culture, formerly known as the Ministry of National 

Education of the Republic of Indonesia, which is also known as a system of schools 

in the nation. The primary education curriculum in Indonesia is nine years long. It 

includes six years of elementary school and three years of junior high school. All 

Indonesian residents are obliged to complete the program. Elementary, middle, and 

high school are the three levels of education covered in the curriculum. Indonesia's 

education system is now governed by Law Number 20 of 2003 on the National 

Education System, passed in 2003. Changes to the curriculum proceeded until the 
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Driving School Curriculum was eventually accepted by the government in 2021, 

marking a significant step forward for the industry. 

The driving school curriculum will be implemented starting in 2021. This 

curriculum will improve education in a better direction (Singh & Thurman, 2019; 

Wainwright, 2011). There, teachers are also expected to apply the principles of 

21st-century education in the classroom by increasing students' critical thinking or 

reasoning (Ramadhani et al., 2021). However, the pandemic conditions still 

implement this curriculum, unable to be implemented optimally, mainly if learning 

demands to be carried out face-to-face. 

However, face-to-face learning also has challenges. This needs to be 

considered by the government, schools, pre-service teachers, and in-service 

teachers in the field (Moorhouse, 2020). When online, difficulties are encountered, 

such as signal problems or students who want to avoid showing their faces to the 

camera. For face-to-face learning, the difficulties encountered are managing class 

so that students can chat with their friends when the teacher explains. In addition, 

another challenge that teachers will face is changing student habits, both in terms 

of discipline and the way they study, which will be different from their habits when 

studying online during the pandemic (Gadušová & Hašková, 2021; Maryatin et al., 

2020). 

 

The development of Pre-Service Teachers based on Education Theories. 

The first theory related to the education system is behaviorism. This theory 

emphasizes the use of stimulus and response (Budiman, 2017). If students receive 

a stimulus, then they will give a response. This stimulus can be a compliment or a 

gift. An example of a reaction may be a student's endeavor to learn something new. 

This response will become a habit after being given intensively. Students will 

continue to respond even without a stimulus. 

Based on behaviorism theory, a pre-service teacher will not respond to 

something not his habit. So, when they have to teach directly as part of the online 

learning process, they will need help. This is due to the formation of a stimulus in 
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the form of online education so that their response is under the conditions (Hung, 

2021; Rohaizat binti Ibrahim et al., 2021). Meanwhile, as discussed in the literature 

above, face-to-face learning has different challenges from online challenges. 

What is discussed in the theory of behaviorism is also supported by 

constructivism (Kaufman, 2004). In this theory, students need social interaction to 

build their knowledge. Thus, a pre-service teacher needs to practice teaching face-

to-face to gain competition and face-to-face teaching knowledge. In other words, a 

pre-service teacher cannot master face-to-face teaching skills without practicing 

face-to-face teaching (Dost, 2021). If they only learn online based on the theory of 

behaviorism and constructivism, they still need to be proficient in teaching. They 

may be great at teaching online but have difficulty teaching face-to-face. In the 

future, education will re-implement the face-to-face system after the pandemic has 

passed. Whether it is combined online or not, a pre-service teacher is still expected 

to be able to teach face-to-face. 

However, in the cognitivism theory, online education alone does not allow 

pre-service teachers to teach face-to-face (Hanipudin, 2020; Yadav, 2021). This 

theory provides an understanding of the practice of pre-service instructors who 

instruct students online. This theory emphasizes that as long as pre-service teachers 

understand concepts related to teaching, both online and face-to-face, the teacher 

can still teach well. Therefore, pre-service teachers can be optimistic about their 

practice process during their learning period. They will still go through the 

experience process when they become in-service teachers. Not all in-service 

teachers can teach well right after completing the training. They still need much 

experience in teaching to reach the point where they become professional teachers 

who are competent in their fields (Kaur & Singh, 2019). 

 

Challenges in online teaching from pre-service teachers' perspectives 

Based on interviews and focus group discussions, it was discovered that 

online teaching approaches had several learning shortcomings. The first is that, in 
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this study, all respondents still felt they were not good enough at teaching because 

they had never been taught face-to-face. 

"...we are aware of the situation, but if possible, we want to teach face-to-

face, once or twice at school..." 

 

"...teaching in the classroom directly is very necessary so that later I can get 

a job so that I am more prepared..." 

 

"... I hope to teach in class to meet students so I can interact directly with 

them.." 

 

This is a serious issue because they will be required to teach directly after 

entering the world of work. With no experience, it is like asking someone to swim. 

However, they swim in an online simulator without a dip in a pool. Theories like 

behavioralism, cognitivism, and constructivism support this idea (Budiman, 2017; 

Kaufman, 2004; Yadav, 2021). Students must go through the procedure as rapidly 

as possible to gain greater confidence in their talents. Before going into teaching, 

people who want to become teachers should have taught both online and in-person 

classes. This will allow students to become effective in both modes of instruction. 

They are unable to confine themselves to a particular kind of instructional 

paradigm. 

Online learning can be said to have a different form from face-to-face 

learning. As a result, those pre-service teachers are expected to have the opportunity 

to teach face-to-face, maybe once or twice, in an actual class (not an artificial class) 

with a variety of real students in the field. So that the government should provide 

wiser rules to deal with this; this is significant since pre-service teachers are the 

next generation of educators. If the government is negligent, there will be potential 

in the future. Future teachers still need to be scientifically mature in the field. The 

serious impact of this is like a domino effect where when the teacher is less 

competent, the students will learn less optimally, so there will be a decrease in the 

quality of education, especially in the area this research takes place (Fauziyah et al., 

2021). 
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These future instructors also believe that much of what they teach kids is 

still not completely comprehended by them and their peers. As a result, they are 

still trying to figure out if they have done an excellent job throughout the teaching 

practice phase. 

Based on the data collected, it was also found that pre-service teachers found 

it difficult to monitor their students. They said, "...I find it difficult to monitor 

student learning progress..." This shows that online learning is still difficult to 

control, assess, and evaluate classes. 

Then, the respondents stated that they had not interacted optimally as long 

as they taught online. They said that "...The lack of interaction between the students 

and me..." this was proven by almost all students who were taught to use zoom to 

turn off their cameras. Most students were reluctant to speak or answer questions, 

preferring to stay quiet whenever they were requested to do so. Consequently, the 

teachers usually have to call out the students' names before they will be willing to 

stand out for themselves directly. 

Related to other obstacles they face during online learning, they reveal that 

online teaching and learning makes them have to use more internet quota. As stated 

by one respondent, "...Spends a lot of internet quota...". This makes it difficult for 

those whose economic status is still not well established to carry out this online 

learning process. 

Finally, they face the challenge that not all students they teach have the tools 

to learn online. The Focus Group Discussion said, "Not all students have online 

learning facilities." This is because the students' economic backgrounds are not the 

same. Thus, pre-service teachers must have several alternatives or additional plans 

when teaching students who have difficulty following the learning process.  

 

Opportunity for Pre-Service Teachers Who Teach Online During Pandemic 

Based on the research results related to the responses of these pre-service 

teachers to the teaching practice process that they must do online, provide several 

exciting opportunity points. First, it should be realized that the unpreparedness of 
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teachers and students towards online learning is also a problem. Transferring face-

to-face learning systems directly to online systems was sudden without proper 

preparation. While there are several advantages to face-to-face learning, the reality 

remains that online learning is still an essential component of pre-service teacher 

preparation. Online learning is still a kind of future learning, even if it is less formal 

and should be considered (Ellianawati et al., 2021). Students require more 

supervision and training in connecting with parents and other stakeholders outside 

of school. These pre-service teachers will be better prepared to deal with the 

educational revolution in totally online or blended learning if they are allowed to 

participate in online teaching strategies throughout their studies (Maulida et al., 

2022).  

In other words, online learning carried out by this teacher candidate has 

become momentum in the educational revolution. Before the pandemic, all forms 

of teaching practice were conducted face-to-face, and no one was used online. 

However, with the pandemic, we have finally become faster in moving to online 

and blended learning (the form of future education). Pre-service teachers who teach 

online have more capital than in-service teachers who previously only taught face-

to-face (Fovet, 2021).  

Furthermore, even though they did not directly experience the teaching 

practice process, they still learned about classroom management, how to deliver 

good subject matter, and making interesting learning media (Greenhow & Galvin, 

2020). These three things will be helpful for them later when they become 

professional teachers (Handrianto et al., 2021). Because a good teacher must 

manage students in his class well, he must also convey the material effectively and 

pleasantly and, of course, provide teaching media that makes students enthusiastic 

about the material being taught. Therefore, even without face-to-face learning 

during their practices, they still get the basic knowledge to become good teachers. 
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CONCLUSION 

Online learning is becoming more popular due to the pandemic's impact on 

many aspects of life. The education aspect also experienced this, one of which was 

the change in the face-to-face education system to be entirely online. This is being 

done as part of the government's endeavor to prevent the spread of COVID-19 from 

becoming more widespread. With the requirement for all schools to teach online, 

pre-service teachers are forced to follow a system where they practice field teaching 

with an online system. With minimal online teaching experience, they must provide 

students with practical, engaging, and memorable lessons. However, this study 

found various challenges as long as they had to teach online, including signal 

interference and lack of interaction with students. In addition, the biggest challenge 

these pre-service teachers face is that they are afraid that they will have to teach 

face-to-face classes in the future. They should know how to teach directly during 

their teaching practice, but they are forced to teach online, which has different 

systems and constraints. However, this online learning provides several positive 

points or opportunities for pre-service teachers to become more capable ICT 

teachers. They also have a better chance when future education switches to blended 

learning or full online mode. Therefore, to maximize existing potential and answer 

existing challenges with positive results, pre-service teachers, schools, and the 

government must collaborate to produce a new system that is more supportive in 

preparing future teacher candidates. Next, we suggest a broader study on this topic 

that looks at a more comprehensive range of topics to get an excellent generalized 

result. Finally, it is critical to perform more studies on this pre-service teacher's 

attitude about becoming an in-service teacher. 

 

 

  



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

155 
 

REFERENCES 

Ali Al-Hattami Asst, A. (2019). The Perception of Students and Faculty Staff on 

the Role of Constructive Feedback. International Journal of Instruction, 

12(1), 885–894. www.e-iji.net 

Arwin, A., Kenedi, A. K., Anita, Y., & Handrianto, C. (2022). The Design Of 

Covid-19 Disaster Mitigation E-Module For Students Of Grades 1 in 

Primary School. Proceedings of the 6th International Conference of Early 

Childhood Education (ICECE-6 2021), 668, 173–176. 

https://doi.org/10.2991/assehr.k.220602.036 

Asgari, M., Ketabi, S., & Amirian, Z. (2019). Interest-Based Language Teaching: 

Enhancing students’ interest and achievement in L2 reading. Iranian 

Journal of Language Teaching Research, 7(1), 61–75. 

Batubara, B. M. (2021). The Problems of the World of Education in the Middle of 

the Covid-19 Pandemic. Budapest International Research and Critics 

Institute (BIRCI-Journal): Humanities and Social Sciences, 4(1), 450–457. 

https://doi.org/10.33258/birci.v4i1.1626 

Budiman, A. (2017). Behaviorism in foreign language teaching. English Franca: 

Academic Journal of English Language and Education, 1(2), 101–114. 

https://doi.org/http://dx.doi.org/10.29240/ef.v1i2.171 

Chen, T., Cong, G., Peng, L., Yin, X., Rong, J., & Yang, J. (2020). Analysis of user 

satisfaction with online education platforms in china during the covid-19 

pandemic. Healthcare (Switzerland), 8(3), 1–26. 

https://doi.org/10.3390/healthcare8030200 

Disas, E. P. (2017). Analisis Kebijakan Pendidikan Mengenai Pengembangan Dan 

Peningkatan Profesi Guru. Jurnal Penelitian Pendidikan, 17(2), 158–166. 

https://doi.org/10.17509/jpp.v17i2.8251 

Dobber, M., Zwart, R., Tanis, M., & van Oers, B. (2017). Literature review: The 

role of the teacher in inquiry-based education. Educational Research 

Review, 22(1), 1–63. https://doi.org/10.1016/j.edurev.2017.09.002 

Dost, G. T. (2021). Examining the impact of constructivist and reflective ELT 

courses on pre- service teachers’ beliefs about language learning and 

teaching: A longitudinal study. Journal of Education and Teaching 

(IOJET), 8(3), 2097–2116. http://files.eric.ed.gov/fulltext/EJ1307864.pdf 



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

156 
 

Drane, C., Vernon, L., & Shea, S. O. (2020). The impact of ‘ learning at home ’ on 

the educational outcomes of vulnerable children in Australia during the 

covid-19 pandemic. Literature Review Prepared by the National Centre for 

Student Equity in Higher Education. Curtin University, Australia, 1(1), 1–

16. https://www.ncsehe.edu.au/wp-

content/uploads/2020/04/NCSEHE_V2_Final_literaturereview-

learningathome-covid19-final_30042020.pdf 

Ellianawati, E., Subali, B., Khotimah, S. N., Cholila, M., & Darmahastuti, H. 

(2021). Face to Face Mode vs. Online Mode: A Discrepancy in Analogy-

Based Learning During COVID-19 Pandemic. Jurnal Pendidikan IPA 

Indonesia, 10(3), 368–377. https://doi.org/10.15294/jpii.v10i3.30037 

Fauziyah, N., Sukaris, S., Rahim, A. R., Wardana, D. J., & ... (2021). Enhancing 

Human Resources Productivity through Engineering, Social, Science, and 

Health during Covid 19 Pandemic (N. Fauziyah & D. J. Wardana (eds.)). 

Lembaga Penelitian dan Pengabdian Kepada Masyarakat Universitas 

Muhammadiyah Gresik Redaksi: http://eprints.umg.ac.id/4699/1/Book 

Abstrak Final Februari.pdf 

Fovet, F. (2021). Exploring the Use of Universal Design for Learning to Support 

In-Service Teachers in the Design of Socially-Just Blended Teaching 

Practices. In Re-Envisioning and Restructuring Blended Learning for 

Underprivileged Communities (/book/envisioning- restructuring-blended-

learning-underprivileged/258868) (pp. 143–164). IGI Global. 

https://doi.org/10.4018/978-1-7998-6940-5.ch008 

Gadušová, Z., & Hašková, A. (2021). Investigation of stressors teachers face in 

schools. Education & Self Development, 16(3), 192–203. 

https://doi.org/10.26907/esd.16.3.16 

Greenhow, C., & Galvin, S. (2020). Teaching with social media: evidence-based 

strategies for making remote higher education less remote. Information and 

Learning Science, 121(8), 513–524. https://doi.org/10.1108/ILS-04-2020-

0138 

Handrianto, C., Mohd, S., & Salleh, B. (2019). International Journal of 

Environmental and Ecology Research The environmental factors that affect 

students from outside java island to choose Yogyakarta ’ s Bimbel. May, 6–

11. 



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

157 
 

Handrianto, C., Rasool, S., Rahman, M. A., Musta`in, M., & Ilhami, A. (2021). 

Teachers` Self-Efficacy and Classroom Management in Community 

Learning Centre (CLC) Sarawak. SPEKTRUM: Jurnal Pendidikan Luar 

Sekolah (PLS), 9(2), 154. 

https://doi.org/10.24036/spektrumpls.v9i2.111963 

Hanipudin, S. (2020). Konsepsi Guru Modern Dalam Pendidikan Islam. Al-

Munqidz : Jurnal Kajian Keislaman, 8(3), 338–357. 

https://doi.org/10.52802/amk.v8i3.265 

Hasanah, U., & Fadilah, N. (2021). Reorientation of innovation in Islamic 

education evaluation during pandemic. Al-Tadzkiyyah: Jurnal Pendidikan 

Islam. 12(1), 67–83. 

Herlina, S., Rahman, M. A., Nufus, Z., & ... (2021). The Development of Students’ 

Learning Autonomy Using Tilawati Method at a Madrasatul Quran in South 

Kalimantan. Jurnal Pendidikan …, 18(2), 431–450. http://ejournal.uin-

suka.ac.id/tarbiyah/jpai/article/view/4573 

Hizriani, N., Rufaidha, S., Nor, H., & Handrianto, C. (2022). Google classroom as 

a media to develo p students’ critical thinking in english writing. 

International Journal of Education Technology and Science, 2(3), 229–243. 

Hung, L. N. Q. (2021). Teachers’ Perceptions of the Transition from Onsite to 

Online Teaching during the Covid-19 Pandemic. Journal of Education and 

E-Learning Research, 8(4), 416–422. 

https://doi.org/10.20448/JOURNAL.509.2021.84.416.422 

Kaufman, D. (2004). Constructivist issues in language learning and teaching. 

Annual Review of Applied Linguistics, 24(1), 303–319. 

https://doi.org/10.1017/s0267190504000121 

Kaur, M., & Singh, B. (2019). Teachers’ well-being: An overlooked aspect of 

teacher development. Education and Self Development, 14(3), 25–33. 

https://doi.org/10.26907/esd14.3.03 

Khoiri, A., Evalina, Komariah, N., Utami, R. T., Paramarta, V., Siswandi, Janudin, 

& Sunarsi, D. (2021). 4Cs Analysis of 21st Century Skills-Based School 

Areas. Journal of Physics: Conference Series, 1764(1), 1–10. 

https://doi.org/10.1088/1742-6596/1764/1/012142 

 



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

158 
 

Lase, D., Zega, T. G. C., Daeli, D. O., & Zaluchu, S. E. (2022). Parents’ perceptions 

of distance learning during COVID-19 in rural Indonesia. Journal of 

Education and Learning (EduLearn), 16(1), 103–113. 

https://doi.org/10.11591/edulearn.v16i1.20122 

Latchem, C. (2018). 21St Century Learning, Technology and the Professional 

Development of Teachers. Education and Self Development, 13(1), 10–18. 

https://doi.org/10.26907/esd13.1.02 

Lessy, Z., Barokah, M., & Rohman, M. (2021). The Role of Socio-Emotional 

Parenting on Children’s Studying Motivation and Interest During the Covid-

19 Pandemic in Sambas, West Kalimantan. … : Jurnal Pendidikan …, 12(2), 

171–192. 

http://ejournal.radenintan.ac.id/index.php/tadzkiyyah/article/view/8553%0

Ahttp://ejournal.radenintan.ac.id/index.php/tadzkiyyah/article/download/8

553/4889 

Maryatin, T., Syihabuddin, Sauri, S., & Somad, M. A. (2020). Building religious 

characters of the 21st century muslim generation. Al-Tadzkiyyah: Jurnal 

Pendidikan Islam, 11(2), 153–174. 

Maulida, D. S., Rahman, M. A., Handrianto, C., & Rasool, S. (2022). A Review of 

the Blended Learning as the Model in Improving Students` Paragraph 

Writing Skills. Abjadia, 7(1), 59–72. 

https://doi.org/10.18860/abj.v7i1.15901 

Mohammed, K. S., Rashid, C. A., Salih, H. A., & Budur, T. (2020). The Role of 

Online Teaching Tools on the Perception of the Students during the 

Lockdown of Covid-19. International Journal of Social Sciences and 

Educational Studies, 7(3), 178–190. 

https://doi.org/10.23918/ijsses.v7i3p178 

Montessori, M. M. (1976). Ci ’ec\ EDUCATION FOR HUMAN DEVELOPMENT 

Understanding Montessori (P. P. Lillard (ed.)). Schocken Books. 

Moorhouse, B. L. (2020). Adaptations to a face-to-face initial teacher education 

course ‘forced’ online due to the COVID-19 pandemic. Journal of 

Education for Teaching, 46(4), 609–611. 

https://doi.org/10.1080/02607476.2020.1755205 

 



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

159 
 

Nengsih, Y. K., Handrianto, C., Nurrizalia, M., Waty, E. R. K., & Shomedran, S. 

(2022). Media and Resources Development of Android Based Interactive 

Digital Textbook in Nonformal Education. Journal of Nonformal 

Education, 8(2), 185–191. https://doi.org/10.15294/jne.v8i2.34914 

Palunga, R., & Marzuki, D. (2017). Peran Guru Dalam Pengembangan Karakter 

Peserta Didik Di Sekolah Menengah Pertama Negeri 2 Depok Sleman. 

Jurnal Pendidikan Karakter, 7(1), 109–123. 

https://doi.org/10.21831/jpk.v7i1.20858 

Pernantah, P. S., Rizka, M., Handrianto, C., & Syaputra, E. (2022). Inovasi Bahan 

Ajar Pendidikan IPS Berbasis Digital Flipbook Terintegrasi Local Wisdom 

Dalam Menunjang Perkuliahan Jarak Jauh. J-PIPS (Jurnal Pendidikan Ilmu 

Pengetahuan Sosial), 8(2), 136–145. 

https://doi.org/10.18860/jpips.v8i2.14886 

Prasetia, S. A., Khalidiyah, T., & Arif, S. (2021). Technological Pedagogical 

Content Knowledge: A New Pedagogical Approach in Islamic Education in 

the Pandemic Era. Al-Tadzkiyyah: Jurnal Pendidikan Islam, 12(2), 291–

317. 

Putz, L. M., Hofbauer, F., & Treiblmaier, H. (2020). Can gamification help to 

improve education? Findings from a longitudinal study. Computers in 

Human Behavior, 110(1), 1–12. https://doi.org/10.1016/j.chb.2020.106392 

Rahman, M. A., Novitasari, D., Handrianto, C., & Rasool, S. (2022). Challenges in 

online learning assessment during the covid-19 pandemic. Kolokium, 10(1), 

15-25. https://doi.org/10.24036/kolokium.v10i1.517 

Ramadhani, D., Kenedi, A. K., Helsa, Y., Handrianto, C., & Wardana, M. R. (2021). 

Mapping Higher Order Thinking Skills of Prospective Primary School 

Teachers in Facing Society 5.0. Al Ibtida: Jurnal Pendidikan Guru MI, 8(2), 

178. https://doi.org/10.24235/al.ibtida.snj.v8i2.8794 

Rohaizat binti Ibrahim, Hock, K. E., Handrianto, C., Rahman, M. A., & Januard 

Dagdag. (2021). International Journal of Education , Information 

Technology and Others ( IJEIT ). International Journal of Education, 

Information Technology and Others (IJEIT), 4(2), 287–298. 

https://doi.org/10.5281/zenodo.5057585 

Saputra, E., Handrianto, C., Pernantah, P. S., Ismaniar, I., & Shidiq, G. A. (2021). 

An evaluation of the course experience questionnaire in a malaysian context 



 

 

Al-Tadzkiyyah:  

Jurnal Pendidikan Islam  

Volume 13. No. 2  2022 

P. ISSN: 20869118   

E-ISSN: 2528-2476 

 

 

160 
 

for quality improvement in teaching and learning. Journal of Research, 

Policy & Practice of Teachers and Teacher Education, 11(1), 1–12. 

Saputra, E., Saputra, D. B., Handrianto, C., & Agustinos, P. (2022). EFL Students 

’ Perception Towards Online Lea rning : What to Consider ? 7, 123–140. 

Sela, D., Selvia, E., Resti, I., & Suri, A. (2022). Teacher problems in implementing 

google classroom. Al-Tadzkiyyah: Jurnal Pendidikan Islam, 13 (1), 77–86. 

Singh, V., & Thurman, A. (2019). How Many Ways Can We Define Online 

Learning? A Systematic Literature Review of Definitions of Online 

Learning (1988-2018). American Journal of Distance Education, 33(4), 

289–306. https://doi.org/10.1080/08923647.2019.1663082 

Torres-Cladera, G., Simó-Gil, N., Domingo-Peñafiel, L., & Amat-Castells, V. 

(2021). Building professional identity during pre-service teacher education. 

Center for Educational Policy Studies Journal, 11(3), 35–54. 

https://doi.org/10.26529/cepsj.1070 

Utami, D. M. A., Prihantoro, P., Apriani, E., Hidayah, J., & Handrianto, C. (2021). 

Empowering ICT potentials in english language teaching. Journal Polingua: 

Scientific Journal of Linguistics, Literature and Language Education, 10(2), 

42-48. https://doi.org/10.30630/polingua.v10i2.180 

Wainwright, S. (2011). Hybrid Learning: The Perils and Promise of Blending 

Online and Face-to-Face Instruction in Higher Education. Journal of 

Physical Therapy Education, 25(1), 73. https://doi.org/10.1097/00001416-

201110000-00014 

Wajdi, M. B. N., Iwan Kuswandi, Umar Al Faruq, Zulhijra, Z., Khairudin, K., & 

Khoiriyah, K. (2020). Education Policy Overcome Coronavirus, A Study of 

Indonesians. EDUTEC : Journal of Education And Technology, 3(2), 96–

106. https://doi.org/10.29062/edu.v3i2.42 

Yadav, T. (2021). Analysis of the Second Language Learning and Teaching through 

Cognitive Constructivism. International Journal of Modern Agriculture, 

10(2), 4429–4433. https://doi.org/http://www.modern-

journals.com/index.php/ijma/article/view/1381 

Yin, R. K. (2009). Case Study Research: Design and Methods (3rd ed.). SAGE 

Publication. 


